



Autonomy in language learning suggests that students control their own learning (Benson, 
2001). Students’ control over their own learning consists of three aspects, namely controls over 
learning management, cognitive process and learning content. This paper aims at exploring stu-
dents’ control over learning management while working on project-based English language learn-
ing, namely the collaborative audio-journal project. It is argued that project-based language learn-
ing provides a principled and practicable route toward autonomy (Thomas, 1991, cited in Benson, 
2001: 21).In this regards,students themselves plan, monitor, solve problems, and evaluate the pro-
ject accomplishment without much intervention from the teacher.    
A qualitative method was employed in this study. Two instruments were used to obtain the data, 
namely reflection sheet and interview. The results obtained from the study revealed that students 
employed four major controls over learning management, including planning, problem solving, 
monitoring, and evaluating. The planning included time and quality, creativity, and strategy. The 
students also encountered the constraints, such as time management, language proficiency, and 
laziness, which entailed problem solving strategies. The monitoring included rereading, re-
listening, and comparing. Lastly, the students conducted self-evaluation on the process and the 
product. 
Key words: learner autonomy, project-based language learning, andcontrol over learning man-
agement.  
The issue of autonomy is indeed worth 
considering in teaching English as foreign lan-
guage in Indonesia. Since English is a global 
language and a lot of knowledge is conveyed 
through English, possessing a working knowl-
edge of English becomes a requirement for 
Indonesians to take part in international com-
munication, to improve “global liter-
acy” (Hart, 2002: 35), and to share values with 
other countries. Notwithstanding, it seems 
difficult to acquire the condition for the 
growth of English knowledge in Indonesia, 
considering the fact that English is regarded as 
no more than a compulsory subject taught in 
school and unfortunately most of the students 
rely much on the teacher in learning English. 
Most of the students hardly possess self-
initiatives to learn English on their own. As to 
East culture, the teacher is viewed as the deci-
sion maker of learning process (cf. Littlewood, 
1999).  
Such a condition indeed signifies a chal-
lenging task for teachers to provide autono-
mous learning settings in which students’ 
greater control over their learning is exercised 
and thus students are more independent from 
the teacher in learning English. Likewise, the 
viewpoint that learning occurs only in class-
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INTRODUCTION 
Autonomy in language learning is a 
relatively new pedagogy that must be pre-
cisely considered in practical ways. The notion 
which shares a common principle with other 
concepts which are derived from different 
theoretical framework, viz. active learning, 
authentic learning, self-regulated learning, 
and independent learning, emphasizes the 
greater active involvement of learners in 
learning (Niemi, 2002).  
Holec (1981: 3) defines autonomy as 
“the ability to take charge of one’s own learn-
ing.” Putting the emphasis on the importance 
of learning management, Benson (2001: 47) 
defines autonomy as “the capacity to control 
one’s own learning”. In his viewpoint, the 
idea of controlling over learning is more ob-
servable than that of taking charge. Hence, to 
hold learning autonomy as an observable 
field, the term “take charge” is changed into 
“control”. Moreover, he elaborates the levels 
of control the students employ consisting of 
three interdependent aspects, namely control 
over learning management, control over cog-
nitive processes, and control over learning 
content. 
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room is altered into the notion that learning 
takes place wherever and whenever.  
Accordingly, providing innovations 
in teaching happens to be a new challenge 
for teachers to enhance autonomy in lan-
guage learning. One of the efforts, called 
collaborative audio-journal project, wascon-
ducted by an instructor at a private univer-
sity, which was treated as a biweekly home 
assignment. Incorporating portable MP3 or 
MP4 players, the project facilitates the stu-
dents to accomplish the given tasks outside 
the classroom.  
This paperaimsto explore students’ 
control over learning management during 
the accomplishment of collaborative audio-
journal project, namely planning, monitor-




This project was conducted outside 
the classroom, in which the students worked 
in a group of 4 or 5 during the semester. Six 
audio-journals were provided by the lec-
turer and each student should respond to 
each journal, both in written and audio 
forms.Thus, in one semester, each student 
produced six series of audio-journal re-
sponse.During the accomplishment, the 
group members exchanged their journals 
and helped revise the journals.Six students 
enrolled in the project were chosen as the 
participants of this study. 
Two instruments were developed to 
elicit data, namely structured reflection and 
interview guide. The reflection consisted of 
the three principles, of which the character-
istics were retrospective, introspective, and 
prospective, which were embedded in five 
guiding questions. The retrospective ques-
tions were likely to reveal the activities the 
students carried out. To raise a deep aware-
ness of the activities, the introspective ques-
tions followed the retrospective ones, in-
quiring the feelings, opinions, judgments on 
their project accomplishment. Future orien-
tation was considered through the prospec-
tive ones, revealing students’ plans. Each 
student was required to write down reflec-
tion on each journal-response accomplish-
ment based on the reflection guide. 
 To conduct the systematic interview 
within the limited time and to serve the con-
sistent basic lines of inquiry delivered to 
each participant (Patton, 2002; Yin, 2003), the 
interview guide was developed to make the 
stream of questions “fluid rather than 
rigid” (Rubin & Rubin, 1995, cited in Yin, 
2003: 89). The questions in the interview guide 
were open-ended so that the researcher might 
ask the participants about “the facts of a mat-
ter as well as their opinions about 
events” (Yin, 2003: 90). Probing questions 
were also employed, enabling the researcher 
to pursue the deeper information based on the 
previous ones. 
The raw data of each instrument were 
then read repeatedly andwere categorized into 
similar cluster to find the thematic organiza-
tion (Holliday, 2002), known also as data cod-
ing (Yin, 2003). Data triangulation was con-
ducted so as to ascertain “the consistency of 
findings” (Patton, 2002: 556). To do so, the 
data of two instruments were cross-checked so 
that the findings were trustworthy.  
 
 
RESULTS AND DISCUSSION  
Planning 
 Based on the obtained data, there 
were three kinds of planning, namely time 
and quality, creativity, and strategy. 
 First, the students planned their time 
to successfully accomplish the project itself 
and other assignments. Many students held 
various responsibilities, such as joining stu-
dent organization and part-time job. Planning 
the time suggested that the students at-
tempted to arrange and prioritize the activities 
and assignments in such a way that all of 
them were successfully done. In regard to 
time management, four participants, including 
Student A, B, E, and F, articulated the time 
planning in their reflection sheet.  
Student E and F articulated their 
awareness that it was urgent for them to man-
age their time. They wrote:  
I’ll try to do anything as fast as I 
can. So, I can manage the best 
time for me (Student E, Reflec-
tion III).  
The important thing that I 
should do to make it better is 
time management. So, to make 
my journal better, I will try to 
manage my time (Student F, 
Reflection II).  
Moreover,Student F considered the 
correlation between the time management and 
the quality of journal response. In this case, a 
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good time management may bring about a 
qualified journal response. Likewise, intend-
ing to produce better journal responses, Stu-
dent B and Student D also set up their time so 
as to accomplish the project in time. Their in-
tension was to finish the project some days 
before the submission day. Consequently, fin-
ishing the project in time, they were able to 
revise it in such a way that the results were 
better. Student B admitted “In the following 
project, I will try to prepare my work days 
before the submitting day [sic] so I can per-
form better.” 
Student Aalso intended to give the 
best quality for hisproject by managing his 
time and he proposed the time more specifi-
cally. More interestingly, in the interview, Stu-
dent A also admitted that his group had estab-
lished a group agenda which was functioned 
to schedule the activities during the project 
accomplishment. As a consequence, during 
the semester, the activities of accomplishing 
the project were patterned so that each group 
member knew the time and step which they 
should take in two-week time. He said, “On 
Friday, I listened to the journal. I wrote and 
organized the ideas on Monday. It was fin-
ished on Tuesday.” 
Second, the planning was creativity. 
Being creative, some students attempted to 
produce the journal responses which were 
more innovative than those of others. Benson 
(2001) contends that creativity becomes one of 
the natures of autonomous learners. Further-
more, the innovative journal responses, to a 
certain extent, conveyed students’ quality. 
Two participants, Student Aand B, articulated 
their planning in terms of creativity. They 
wrote:  
I’ll try to mix my journal with a 
song or instrumental music to 
make it more entertained 
(Student A, Reflection, III).  
In the last project, I hope I can do 
better by trying to use various 
vocabularies (Student B, Reflec-
tion IV).  
Student A’s aim of including music as 
the back-sound of his fourth recorded journal 
responsewas to make the journal sound alive 
instead of flat. His being creative, hence, sug-
gested that he cared about the audience who 
would listen to his recorded journal. In this 
sense, his creativity was considered to be tech-
nical. Meanwhile, Student B proposed the 
creativity in terms of content. She wanted to 
use various vocabularies so as to make her 
journal response interesting to read and to 
listen to. It was her awareness that the audi-
ence who read or listened to her journal re-
sponse would be bored if the vocabularies 
were repeatedly used. In this respect, she at-
tained organization planning, viz. generating 
a plan for language function to be used in han-
dling a task (O’Mallay and Chamot, 1990, 
cited in Benson, 2001). 
Third, the students planned the possi-
ble learning strategy used to accomplish the 
following tasks. It was in line with the second 
objective of planning proposed by O’Mallay 
and Chamot (1990), cited in Benson (2001). 
They assert that planning fosters the students 
to propose strategies for handling the upcom-
ing tasks. Proposing the strategies constituted 
that the students anticipated the constraints 
and also their weaknesses which might be en-
countered in the following tasks.  
Experiencing the difficulty of obtain-
ing the ideas to respond to the fourth journal, 
Student F aimed to recall all of her previous 
experiences in order to respond to the fifth 
journal. She believed that her past experiences 
would inspire her so that it was easy for her to 
write the journal response. Nevertheless, the 
fact that she easily forgot the ideas which 
came to her mind became one of her prob-
lems. Looking forward to such a weakness, 
she planned to mine the ideas and take notes 
as she came up with the ideas. In her reflec-
tion, she wrote:  
I will imagine my experience 
first and then I will write it di-
rectly because if I don’t write it 
directly, I will forget everything 
in my mind (Student F, Reflec-
tion IV).  
Student D, who found many gram-
matical and pronunciation mistakes in her 
second journal response, proposed to self-
check her grammar and pronunciation before 
submitting the third journal response to the 
teacher. Self-checking was considered to be an 
urge for her to produce better journal re-
sponses. In her second reflection, she men-
tioned:  
I will prepare my journal more 
seriously. Then, I will correct my 
grammar and pronunciation, and 
record my voice.  
Different from Student D who had in 
mind to self-check her journal response, two 
participants, namely Student E and Student B, 
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insisted that others’ help be very important for 
they would give significant feedback on their 
journal responses. They planned to ask more 
capable persons to help them check their 
grammar and pronunciation. Accordingly, the 
obtained feedback was useful to improve their 
grammar and pronunciation. They wrote:  
I won’t something extreme, I just 
want to try step by step. I will 
always ask to [sic] anybody who 
knows more than me, like my 
lecturer especially (Student E, 
Reflection II).  
In the following project, I will 
prepare my journal better, like 
prepare it days before or consult 
it with senior or friends, so I can 
reduce the grammatical and pro-
nunciation mistakes (Student B, 
Reflection II).  
 
Problem Solving 
During the accomplishment of the 
collaborative audio-journal project, the stu-
dents inevitably found some difficulties. The 
encountered difficulties were by no means 
considered to be an integral part of students’ 
experiences for they also entailed problem 
solving strategies. In this manner, an autono-
mous learner was a problem solver (Benson, 
2001). He might solve the problems by himself 
or through others’ help. Based on the obtained 
data, there were three major constraints the 
students encountered in the project accom-
plishment. 
First, the constraint appeared in the 
project accomplishment was time manage-
ment. Living busy life, as either the students 
of university, part-timer, or organization ac-
tivists, the students were committed to carry-
ing out so many jobs or other assignments. It 
did suggest that they had to spend much time 
and energy to do so. Yet, it was noteworthy 
that their time and energy were so limited that 
they had to prioritize them in an attempt to 
carry out those responsibilities. The self-
responsibility played a crucial role in this case. 
Having a sense of responsibility to all assign-
ments, the students had to manage their time.  
A participant, Student A, was aware that time 
management became one of his problems 
when he accomplished the second journal. In 
his second reflection, he admitted:  
I hadn’t used use [sic] of time 
well. I wasted too much time for 
other things (Student A, Reflec-
tion II).  
However, learning from the experi-
ence of accomplishing the second journal re-
sponse, Student A tried to manage his time in 
such a way that he managed to accomplish all 
of his responsibilities successfully afterward. 
Finally, in the interview, he admitted that he 
learned how to manage his time in the project 
accomplishment.  
A participant, Student D, who worked 
as a part-timer in a café admitted that when 
she felt tired, it was hard to accomplish the 
project. In her fourth reflection, she noted:  
I’m very busy, so I always feel 
tired. Finally, I don’t have a 
mood to do my fourth journal 
(Student D, Reflection IV).  
It seemed hard for her to build moti-
vation to complete the project due to her being 
tired. Notwithstanding, it did not happen be-
cause she believed that she had to be profes-
sional. It meant that she was not able to ne-
glect the project although she worked as a part 
timer. Thereby, her self-belief supported her 
very much in accomplishing the project as best 
as she could afford to. In the interview, she 
confessed that she had to accomplish the task 
professionally, even though she felt tired.  
Another participant, Student F, who 
joined a student choir organization, articu-
lated that it was difficult for her to manage her 
time in order that she could accomplish her 
duties, including the collaborative audio-
journal project. Since there would be a choir 
concert, she had to join the singing practice 
four times a week. She admitted in the inter-
view:  
I had so many activities. I had to 
practice singing four times in a 
week. When I had no time, I ac-
complished the journal at mid-
night. 
It was clear that the activities fostered 
her to set a priority. She felt responsible to 
both the choir organization and her study. As 
a result, she managed her time in such a way 
that she could accomplish both of her tasks. 
Even, she spent her effort at midnight to com-
plete the audio-journal response.  
On top of it all, setting the priority of 
the activities really appeared to be the most 
effective way to overcome the time constraint. 
Not prioritizing the activities, the students 
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It was very interesting that a song in-
spired him to respond to the teacher made 
audio journal. That he had kept thinking of 
what he intended to write before he found the 
idea from the song was also articulated in his 
reflection. In this regard, he did not want to let 
his being stuck remain in his mind. Instead, he 
attempted to overcome it. Fortunately, he fi-
nally activated his creative thinking by includ-
ing the message of the song in his journal re-
sponse.  
Third, the problems seemed to stem 
from laziness. A participant, Student E, con-
veyed that he felt lazy and bored when he 
completed the first and second project. It 
seemed that laziness and boredom appeared 
to be his main problem in learning English. 
Unfortunately, he was not able to overcome 
such psychological constraints yet. In his re-
flection, he wrote:  
Firstly, if I got anything in Eng-
lish language, I always felt so 
lazy and bored (Student E, Re-
flection II).  
It was undeniable that laziness be-
came the problem which was internally 
caused. Each student experienced such a feel-
ing. However, some students successfully 
overcame it. Certainly, they possessed the 
high degree of motivation and willingness to 
overcome it. In this regard, motivation and 
willingness became the central part of auton-
omy (Littlewood, 1996). Such internal forces 
were important to maintain because without 
possessing motivation and willingness, the 




The students use the monitoring strat-
egy to check how they are doing in learning. 
Based on the data obtained, there were three 
ways used by the students to monitor their 
project accomplishment, namely rereading, re-
listening, and comparing.  
First, the students reread their written 
journal response to monitor the project. Re-
reading the written journal responses, the stu-
dents were able to check whether their writing 
was well-organized. Finding the unorganized 
ideas of their writing, the students were fos-
tered to restructure the organization. Besides, 
while rereading the written journal responses, 
the students gave attention to grammar and 
vocabularies. As a result, they identified the 
were not able to decide what to accomplish 
first. Instead, they merely felt confused of 
what to do even though there were so many 
tasks at hands. As a consequence, the project 
was not accomplished maximally and opti-
mally.  
Second, the students experienced the 
difficulty in terms of language proficiency. 
Most of the participants admitted that they 
found the difficulties in terms of diction, 
grammar, organization, and pronunciation. 
They had limited knowledge about them. In 
spite of facing such constraints, the students 
were encouraged to make use of the available 
resources. In this regard, the students’ auton-
omy was exercised because the students ac-
tively sought for the information needed in 
the available resources. One of the partici-
pants, Student F, revealed that she asked her 
friends and read the books to overcome her 
limited knowledge. She admitted:  
I asked some friends to helped 
[sic] me correct my grammar, 
vocabularies, and my pronuncia-
tion. Besides, I used grammar 
book and dictionary to helped 
[sic] me correct my pronuncia-
tion (Student F, Reflection III).  
Similar to Student F, Student C stated 
that he had difficulties in pronunciation and 
grammar. Nonetheless, he kept trying to over-
come it by learning much more. In the fifth 
reflection, he explained:  
The difficulties are still about my 
structure and my pronunciation 
in making the journal. I practice 
my speaking and learn about 
structure more (Student C, Re-
flection V).  
Sometimes, the students also found 
confusion when they had to respond to the 
audio-journals that they listened to. A partici-
pant, Student A, articulated his being stuck 
because he did not know what to write. In his 
reflection, he wrote:  
I was very confused. I 
didn’t have any idea to respond 
and to write my journal. I got an 
idea to write on Monday night 
and I wrote it on Tuesday morn-
ing. I got the idea when my 
friend lent me a song book and 
there was an interesting song 
which title [sic] is “Children 
Cry” (Student A, Reflection 
III). 
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grammatical mistakes and inappropriate dic-
tion. Having such a metalinguistic awareness, 
the students attempted to correct the grammati-
cal mistakes and change the inappropriate dic-
tion into the appropriate one so as to make their 
writing more qualified than before.  
Student A and B admitted in the inter-
view that they reread their written journal re-
sponses soon after they finished writing them. 
In doing so, they attempted to check whether 
the writing made sense. If the written journal 
responses did not make sense, they had to track 
back and made adjustment to their writing so 
as to produce organized and meaningful jour-
nal responses. If their writing sounded mean-
ingful, they went to the next step, i.e. recording 
it. Consequently, the revised journal responses 
were better and more qualified than before. 
Student A mentioned:  
After listening, I brainstormed 
what I wanted to write and wrote 
it. Afterward, I reread it. After the 
style was good, I got my friends to 
read it. 
Student F also reread her written jour-
nal while she was typing it in the computer. 
Finishing each paragraph, she attempted to en-
sure whether the paragraph was logically 
linked to other paragraphs. Realizing that a 
paragraph was not coherent with the previous 
ones, she needed to look back and reorganize 
them. This strategy was employed under the 
influence of her awareness that she often ex-
perienced confusion about the organization of 
her writing. She admitted in the interview:  
I often felt confused of the organi-
zation of my writing. When I at-
tained the second paragraph, for 
example, I found that some parts 
had to be written in the first para-
graph. 
Two participants, Student B and C, also 
admitted that they reread their written journal 
responses directly on computer’s screen. Since 
Student C was lack of knowledge about English 
grammar, he took advantage of grammar 
checking tool provided in the computer. It fa-
cilitated him to identify his grammatical mis-
takes. As a result, he was able to correct them 
directly on the computer’s screen. On the other 
hand, Student B, who intended to employ a 
variety of vocabularies, made use of the thesau-
rus tool in the computer to find the synonym of 
words so as to include various vocabularies in 
her journal responses.  
Second, the students re-listened to 
their recorded journal responses to gain 
feedback on their voice. The fact that the 
students were not native speakers of English 
implied that their recorded voice sounded 
Indonesian or Javanese. Besides, their speak-
ing was also not so fluent. Although their 
voice sounded Indonesian or Javanese and 
their speaking was not so fluent, re-listening 
to their recorded journal responses benefited 
them very much because it gave feedback on 
their pronunciation or speaking fluency. As 
a result, the students raised their speaking 
awareness. Such an awareness was useful to 
help the students improve their recorded 
journal responses and certainly also their 
speaking skills.  
Student B, E, and F confessed in the 
interview that they re-listened to their re-
corded journal responses to obtain feedback 
on their voice. While re-listening to their 
recorded journal, they also thought of the 
quality of the recording. If the recording was 
not satisfying, they decided to record it 
again so as to obtain better recording. In ad-
dition to submitting the recorded journal 
responses to the lecturer, a participant, Stu-
dent A, kept all the copies of his recorded 
journal responses. It was intended to enable 
him to listen to the recording again. There-
fore, keeping all his recorded journal re-
sponses facilitated him to monitor the im-
provement of his recording, from the begin-
ning to the end of the semester.  
Third, the students monitored the 
process of project accomplishment by com-
paring each project to the previous ones. 
Comparing the project accomplishments 
suggested that the students gave attention to 
the accomplishment of each project. Hence, 
the students kept the process which they 
had accomplished previously in mind in-
stead of being left behind. It was also useful 
to control the quality of the present project 
and to see the differences existing in each 
project accomplishment, whether the pre-
sent process of the project accomplishment 
was better than the previous one. Conse-
quently, the students became aware of their 
own progress.  
Two participants, Student F and 
Student E, were aware of their progress. Stu-
dent F tended to monitor her readiness and 
improvement in accomplishing the project. 
In the second reflection, she compared the 
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process of accomplishing the second journal 
response to that of accomplishing the first 
journal response. She felt that she was more 
comfortable in the second project accom-
plishment because she already had the de-
vice. Additionally, she also monitored her 
progress and identified a lesser amount of 
mistakes in her third journal response. She 
wrote:  
I felt more relax than before 
because I had not [sic] an MP4 
before so I must borrow it to 
[sic] my friend (Student F, 
Reflection II).  
I felt that I’m not in progress. 
But, after I compared it with 
my previous work I found that 
the mistakes lesser [sic] than 
before (Student F, Reflection 
III).  
On the other hand, Student E moni-
tored his project accomplishment by com-
paring the rate spent to listen to the teacher 
made audio journals. In the third journal 
accomplishment, he considered that he 
made a significant improvement in obtain-
ing the points of the audio journals, com-
pared to the pace he spent in obtaining the 
points of the first and second journal. In the 
reflection sheet, he wrote:  
I was so difficult to get the 
point of each journal by hear-
ing 3-4 times repetition [sic] 
but now I just hearing [sic] 1-
2 times (Student E, Reflec-
tion III).  
 
Evaluating 
While monitoring is to check how 
the students are doing, the assessment is to 
judge how well the students are doing in 
accomplishing the task (Gardner, 2000). The 
students who self-assess their learning indi-
cate that they regulate their own learning. 
Hence, regardless of whether the self-
assessment is reliable, it is crucial to bear 
students’ autonomy for the students them-
selves actively decide how well they carry 
out the process of learning and judge the 
weaknesses and strengths of the results of 
their learning. Based on the obtained data, 
there were two kinds of evaluation con-
ducted by the students in the project accom-
plishment, namely the process and the re-
sult.  
First, the students evaluated the 
process of accomplishing the project. The 
evaluation of the process was intended to 
judge how well the students carried out the 
project. Certainly, in doing so, critical self-
reflection was employed so as to look at the 
processes and attain the judgment on them. 
As a result, the students realized that the 
process strongly influenced their current 
status (Chamot et al., 1999). Four partici-
pants, including Student D, F, B, and A, re-
vealed that they evaluated the process of the 
project accomplishment.  
Student D admitted in the fourth 
reflection sheet that she had not been satis-
fied with her previous journal responses. 
Her dissatisfaction was because she had not 
done the project accomplishment maxi-
mally. In this respect, she was really aware 
of the relation between her current condi-
tion, i.e. her dissatisfaction, and the process 
which caused it. She wrote: I’m not really 
satisfy [sic] because until now I haven’t do [sic] 
my duty maximum. 
Student A also revealed that he was 
not in progress. His judgment was based on 
his experiences in accomplishing the third 
journal response. He considered that what 
he did to accomplish the third journal re-
sponse was the same as that to accomplish 
the second journal response. However, his 
effort spent to accomplish the third journal 
was worth appraising. He realized that he 
did more than what he did in the previous 
journal responses, i.e. mixing his third re-
corded journal response with music, al-
though he failed due to the technical mis-
take. He wrote:  
I don’t feel I’m in progress now 
cause [sic] I just did what I did 
before. But, at least, for the 
third journal I had tried to mix 
my journal with music even 
though I failed. There was a 
technical mistake. 
Interestingly, some participants also 
evaluated their mental disposition to the 
process of the project accomplishment. Stu-
dent F evaluated her tendency which existed 
in the process of accomplishing the project. 
In finishing the fourth journal, Student F felt 
more relaxed because she was able to man-
age her time well. Additionally, in the sixth 
journal response accomplishment, she did 
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not think that the sixth journal response bur-
dened her. She wrote:  
I feel better on doing 
my forth [sic] journal because I 
did my work more relax with-
out any stressing and hasti-
ness…I feel in progress now, 
especially in my time manage-
ment. 
Second, the students evaluated the 
product of the project. As a result, they were 
able to measure the weaknesses and 
strengths of the results of their journal re-
sponses, either the written or the recorded. 
Chamot et al. (1999) state that students’ abil-
ity to evaluate their strengths and weak-
nesses is a first step to attain self-regulated 
learning. Indeed, self-assessment on the out-
come of the project was the manifestation of 
autonomy because the students themselves 
measured the quality of the product.  
Some participants in the reflection 
were aware of the weaknesses of their jour-
nal responses. They revealed that their jour-
nal responses contained so many mistakes, 
including grammar and pronunciation. As a 
result, the mistakes found in the journal re-
sponses inevitably brought about the dissat-
isfaction of the participants. For example, 
Student C experienced dissatisfaction on his 
second journal response. He wrote in his 
reflection: “I’m not satisfied enough about 
my work because there are many mistakes.” 
Similarly, two participants, Student F and 
Student B, also assessed the mistakes found 
in their journal responses. They made gram-
matical and pronunciation mistakes. Student 
B wrote: “I am not satisfied with my work 
for I still make mistakes both in grammar 
and pronunciation.” 
Besides finding the weaknesses, 
some participants also considered the 
strengths of the results of their journal re-
sponses. A participant, Student A, compared 
his second journal response to the first one. 
He admitted that his second journal re-
sponse was better than the first one. Further-
more, he was sure of the strength of his 
third and fourth journal responses so that 
the reader would be interested in listening 
to them. He wrote:  
My second journal is little bit 
better than the first one, I 
think. At least, I could make 
my writing more interesting to 
read (Reflection II).  
I think what I wrote for the 
third journal and the fourth 
journal is just more interesting 
for who listen to it (Reflection 
IV).  
Similarly, Student D, in the second 
reflection, realized that her second recorded 
journal response was better than the first 
one. Moreover, after finishing the fifth jour-
nal response, she considered the improve-
ment of her writing. She noted: “I feel in 
progress because the sound effect and the 
record are better than before. I feel a little 
progress in writing.” 
Another participant, Student C, also 
experienced the improvement of his listen-
ing ability in the fifth project accomplish-
ment. In the interview, he also articulated 
that his grammar and writing became better. 
He mentioned,“I feel my listening ability 
improve [sic] continuously although only 
for a little.” Student F also evaluated the 
improvement of her grammar, vocabulary, 
and pronunciation after accomplishing the 
collaborative audio-journal project. In the 
interview, she mentioned: “The grammar, 
vocabulary, and pronunciation of my first 
journal response were so bad. But, after I 
practiced, they were improved.” 
 
CONCLUSION  
This project-based language learn-
ing fosters the students to control their 
learning management. The students them-
selves planned, monitored, and evaluated 
the project accomplishment. Moreover, they 
solved the encountered constraints by mak-
ing use of the available resources. In this 
respect, they were exercised to make deci-
sion and choice without much intervention 
of the teacher. Hence, the students em-
ployed greater control over learning man-
agement. In this sense, student-centeredness 
was practically displayed and the students 
actively paced themselves to accomplish the 
project. Thereby, it can be inferred that the 
project “provides a principled and practica-
ble route toward autonomy” (Thomas, 1991, 
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Appendix 1: Guiding Questions for Reflection  
Here are questions for guiding the reflection 
on the process of accomplishing each pro-
ject.  
What steps/strategies did you use?  
What did you feel? Why? Did you find any 
difficulties, either physically, emotion-
ally, or intellectually? How did you 
overcome? How did you make use of 
the available resources (books, teacher, 
friends, instruments, etc)?  
Did you feel responsible to your work? 
Have you done your best?  
Do you feel in progress now? (Please com-
pare to your previous work, in terms of 
grammar, organization, chosen words, 
etc). How far is your progress? Are you 
satisfied with your work? What values 
do you get from the process?  
What do you plan to make better work in 
the following projects?  
 
Appendix 2: Guiding Questions for Interviewing 
the Participants  
What is your opinion about the audio-journal 
project?  
How did you make use of your creativity 
during the accomplishment of the audio-
journal project?  
Did you make planning during the project 
accomplishment? What did you plan?  
How did you monitor the writing process of 
your journal responses?  
How did you monitor your recording?  
What difficulties did you find during the 
project accomplishment? How did you 
overcome the difficulties? 
Did you evaluate your journal responses? 
What aspect did you evaluate? 
